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Abstract  

The dominance of instrumentalism and utilitarianism in education today tends to 

reduce the value of dance. Research on dance in education is very limited. 

Recent reviews of research on the arts in education propose that research has 

to move from exploring transfer effects of artistic activity towards exploring the 

meaningfulness of the arts themselves. New researches as well as new 

theoretical approaches are thus called for (Winner, Goldstein and Vincent-

Lancrin, 2013). Hence my research question is: what are studentsÕ experiences 

of dance? 

 

Research on experiences in the arts is contested by the problem to verbalise 

lived experience. Therefore, in the thesis, a new method based on hermeneutic 

phenomenology (HP) and arts-based research (ABR) is developed. It includes 

artistic activity in three forms arts: dance, poetry, and visual art. An oral 

interview built on a circular structure gives the students a variety of 

opportunities to interpret and verbalise their experiences of dance. Twenty 

students, 18 years old, who regularly dance in school, participated. Answers 

were analysed following van ManenÕs (1990) method of structural analysis of 

themes, including poetic interpretations. 

 

The findings reveal that dance is experienced as very important for personal 

exploration and transformation. Experiences of finding Ômy homeÕ, security, 

freedom, authenticity, well-being, and happiness are most evident in research 
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participants. Dance strengthens studentsÕ motivation to take on the challenges 

of life and their ability to concentrate. The experience of dance is described as 

an extraordinary state of mind. Both participant evaluations and the analysis of 

results indicate that the method, phenomenology of artistic practice, was 

successful. Thus this thesis contributes to the development of ABR and HP. 

 

A theoretical perspective placing artistic activity at the centre of the creation of 

knowledge and based on GadamerÕs (1993) ideas on Bildung is presented. 

Recent educational discussions (Biesta, 2012) highlight the importance of 

interpretative activities and understanding of self in setting future directions for 

education. This thesis discusses dance in relation to this context and indicates 

that dance is an important school subject, being based on existential values. In 

concluding that dance has a positive influence on the life of the students and 

provides a unique opportunity to explore self, this thesis argues that 

educationalists should reconsider the value of dance in schools. 
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Chapter 1 - Introduction  
 
My main research question is: what are studentsÕ experiences of dance? 

Connected to this main question are the following questions:  

(1) What value do different theoretical and educational perspectives attribute to 

dance? 

(2) How can students be supported in verbalising their experiences of dance? 

(3) What is the educational significance of studentsÕ experiences of dance for 

themselves, teachers and the wider society? 

 

The instrumental and utilitarian aims of education that are predominant today 

tend to reduce the importance of the arts (Ravitch, 2010a). Recent reviews of 

existing research on the importance of the arts in education call for much more 

research to be done. Existing research on the arts in education occupy only a 

tiny share of educational research as a whole, and the need for developing new 

theoretical approaches placing the arts in education more centrally are 

highlighted (Winner, Goldstein and Vincent-Lancrin, 2013). Dance is the lowest-

ranked subject in school, indeed, lower than the other arts (Robinson, 2011). 

The recent instrumental changes in the American school system resulted in a 

major decrease in the amount of dance subjects offered in schools (Winner, 

Goldstein and Vincent-Lancrin, 2013). However, voices argue that dance offers 

a unique form of knowledge different from rational thinking (Stinson, 2004). The 

importance of meaningful body movements in the development of human 

consciousness is discussed in recent contexts (Gallagher, 2005; Johnson, 

2007; Shusterman, 2008). These holistic views of embodied experience and the 

interconnectedness of mind and body give dance a new position (Leavy, 2009); 

however, there is a reported lack of research on dance generally and on dance 
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in education specifically (Bagley and Castro-Salazar, 2012). Thus, robust 

arguments for the inclusion of dance in education are few. Researchers in 

dance and education (Engel and Schou Jeppesen, 2010; Nordaker, 2009) 

argue that a major reason for the difficulty to develop reliable arguments on the 

value of dance is the problem of verbalising experiences of dance. This is also a 

problem in research on the experience of other arts (Eisner, 2002; Gabrielsson, 

2011). This reveals the need to explore the value of dance in education, the 

need to develop new methods that can enhance studentsÕ abilities to interpret 

their experience of dance using verbal language, and the need to develop new 

theoretical approaches in this area. 

 

The gaps in knowledge that the thesis address are: 

1. The lack of studies done on the value of dance in education. 

2. The need to develop new methods to attain verbalised meanings of the 

experience of dance and to enhance the process of verbalization. 

3. The lack of theoretical perspectives to underpin the importance of the 

arts in a non-instrumental educational context. 

 

The aims of the thesis are to develop a method which provides rich verbalised 

material on what students experience when dancing, to expand knowledge on 

why dance is important to students, and to discuss a theoretical context that can 

include experiences in dance. 
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My Position  

I have worked with dance in the form of eurythmy for many years. I finished my 

eurythmy training in 1979, and since then, I have been active in teaching and 

performing eurythmy. (In the thesis I mostly use the general concept dance. It 

includes different forms of expressive movements, such as eurythmy). In the 

teaching practice, I have experienced that, when dancing, students can have 

strong experiences of high personal importance, experiences that transcend 

everyday experiences. In my artistic work, I have experienced situations that 

opened new perspectives about myself and my relation to the world. Because of 

that, I developed an interest in phenomenological perspectives. During my 

study, Goethe and his phenomenological approach to knowledge influenced 

me. My interest was later drawn towards music and movement, and I did 

phenomenological studies exploring the experience of the melodic intervals 

(Krantz, 2002, 2007; Krantz, Merker and Madison, 2003) and a quantitative 

study exploring psychophysical reactions to melodic intervals (Krantz et al., 

2011). In the phenomenological studies, I asked participants what they 

experienced when hearing a specific melodic interval and to capture the 

experience in a written language or in a movement. In my artistic and teaching 

practice, I have experienced integrating different art forms as most helpful in 

widening the experience of a specific quality. The principle of eurythmy is to 

integrate music and language with movement (Steiner, 1984, 1996). It rests on 

multimodal activities and integrates different arts.  

 

With these experiences in the background, my first ideas for the method in the 

thesis were to start with a dance then have some kind of a multimodal task to 

widen the experience and write about the impressions. As I describe in Chapter 
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4, the method I developed was new to me, and my expectation on what it would 

bring was based on my own ideas and on research in the field. I expected that 

the findings would consist of a variety of feelings and experiences of self. 

 

On my first reflections on the content of the thesis, I found it important to place 

the thesis into a broader educational context. My reason for this was that I saw 

the need to widen perspectives on the arts in education and especially dance in 

education to be able to develop reliable arguments concerning their contribution 

to education. In the wider reading of the literature, I searched for contexts that 

could contribute new perspectives on my field of research including theoretical 

and philosophical perspectives. My conviction is that the arts are important in 

the recent educational context because they offer alternative ways of knowing 

and can explore areas that rational knowledge has no access to. The increasing 

problem with the mental health of young adults and a school system that 

focuses on instrumental learning and cognitive results concerns me. Based on 

my own experiences, I argue that we have to reconsider what is happening in 

education and develop new ways of learning. We also have to address the 

socio-cultural situation in schools, and the arts can give specific contribution on 

this matter. In discussions about these themes, I have experienced that there is 

a lack of knowledge on what are the contributions of arts so far. Thus, 

arguments for the importance of arts tend to be weak in stringent discussions. 

In my work with this thesis, I wanted to question and deepen my understanding 

of the importance of dance in education, search for new ways of exploring the 

educational relevance of dance, and to find educational contexts to place dance 

in. In summary, I presented in this section my background as a researcher and 

my expectations on taking on this research. 
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Information on Context and Identification of Gaps in the Research on the 

Arts in Education  

Dance as a subject in school has been dismissed over a longer period 

(Robinson, 2011). To be able to understand the underlying factors that caused 

the dismissal of dance in school, a broader context on the importance of the 

arts in education is discussed in the thesis. Instrumental, rational, and utilitarian 

reasons dominate the recent educational context (van Manen, 2007). The 

neoliberal ways of thinking makes it difficult to develop projects that aim to 

contradict the instrumental paradigm (Thomson, 2005; van Manen, 2007). 

Instrumental, rational thinking only accepts the arts if they can deliver results 

that enhance instrumental academic achievement or capacities that are useful, 

such as innovative and motivational skills (Nussbaum, 2010; Lindgren, 2013). 

This places the arts in a position where the activities they offer are seen as 

positive only if their effect can be demonstrated as useful in another area of 

knowledge (Burnaford et al., 2007) and dismisses the specific knowledge 

developed in the arts themselves (Robinson, 2011). However, discussions on 

the aims of education include abilities that open and understand different 

cultural and social influences. The ability to interpret situations in life is seen as 

crucial for the individual today (Kemp, 2011). This includes ability to question 

existing situations, capability to see new perspectives, and formation of genuine 

opinions (Biesta, 2012; Kemp, 2011; Nussbaum, 2010). These perspectives 

include discussions on how education can be a preparation for responsible 

citizens and democratic abilities thus the focus is moved away from 

instrumental reason towards capacities of the individual (Nussbaum, 2011). The 

instrumental, technical development of education is seen as problematic 

because it leads the students away from developing their own judgement of 
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situations. A humanistic approach in education, including the arts, is seen as 

needed to develop this capacity and to be able to meet the demands of our time 

(Nussbaum, 2010, 2011; Ravitch, 2010a).  

 

However, recent examples show that decisions on whether the arts should be a 

part of education or not do not pay attention to these new ideas. They strongly 

rely on instrumental and utilitarian reasons. This is exemplified by keeping some 

arts in Swedish schools after the recent change of curriculum based on the 

ability of arts to develop creativity and entrepreneurship (Lindgren, 2013). In 

2009, the Swedish government proposed that the main aim of research in 

education is to develop an evidence-based school (Regeringens proposition, 

2009). This direction of research is not fully accepted by practitioners and is not 

in agreement with their everyday educational work thus the change in the 

direction of research is discussed (Levinsson, 2013). Researches on the arts in 

education mainly focused on transfer effects of artistic activities (Winner and 

Cooper, 2000). This kind of research has raised major arguments to include arts 

in education. However, this argument for the arts has been questioned recently. 

An overview of research aimed at exploring the causal effect between the arts 

and academic, social, and innovative capacities is found in the report Art for 

ArtÕs Sake? by Winner, Goldstein and Vincent-Lancrin (2013) and published by 

OECD, Organisation for Economic Co-operation and Development. The 

conclusion of the report is that there are no stable arguments that support the 

idea that the arts enhance these capabilities. Thus, it is not possible to state 

that the arts can improve learning in other domains. The well-known arguments 

based on transfer effects of the arts in education thus become weak. The report 

concludes that the arts might influence capacities on different areas of life, but 
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the arts mainly develop a knowledge within the own activity, create habits of 

mind, and are important for well-being, personal development, and good life 

(Winner, Goldstein and Vincent-Lancrin, 2013). This places research on the arts 

in education in a new situation. If the contributions of the arts deal with other 

ways of knowing, personal development, habits of mind, and good life 

(Koopman, 2005; Lindgren, 2013; Vark¿y, 2012; Winner, Goldstein and 

Vincent-Lancrin, 2013), how can we get informed knowledge on these issues? 

Winner, Goldstein and Vincent-Lancrin (2013) call for much more research on 

the arts in education and especially on this new perspective. They also call for a 

new theory that can encompass new non-instrumental perspectives on the arts 

in education today. They argue that art is for artÕs sake, and we need to explore 

the importance of the activity in the arts. 

 

From an educational perspective Caterall (2009, p.31) argues that future 

research must focus on Ôphenomenological studies that probe the meanings of 

art experiencesÕ. From a health care perspective on education Theorell (in SFI, 

2005) specifies the need to do more research on the actual experience of doing 

art. These perspectives point out that the next step in the exploration of the 

importance of the arts in education is to do phenomenological studies on the 

experience of being in the artistic activity. What meanings are created? Are they 

important for personal development and good life? What ways of knowing are 

possible in the arts? 

 

The thesis answers the questions posted above by developing a new qualitative 

research method based on hermeneutic phenomenology that explores 

meanings created in the lived experience of dance. The method includes 
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different artistic activities and interpretations of the artworks. The capacity of 

arts to enhance the exploration of experiences is shown in a range of research 

using arts-based research methods. However, the use of different arts to 

explore the experience of dance in a comparative setting, as what the thesis 

does, is new. The method of the thesis is a development of the methods in 

qualitative research that make a deeper exploration of the experience in dance 

and the exploration of art for artÕs sake, in the case of dance possible. Findings 

show that the method was successful, and new knowledge on the importance of 

dance to personal meaning making and life is developed. Based on a 

discussion of the findings, a theoretical context that places the findings into a 

recent interpretation of Bildung is developed. 

 

As a result, I have identified key components of the thesis. Contextual 

information as well as a discussion, within the field of research, of important 

problems about the importance of the arts in education led to an identification of 

gaps in knowledge. The aim of the thesis, which is to contribute to knowledge in 

these areas, has been shown, and a brief description of the method has been 

provided.  

 

Overview of the Thesis  

Using the research questions as point of departure, Chapter 2 provides a review 

of different positions both on the importance of the arts in education as well as 

practice-based, qualitative research methods. Chapter 2 gives background to 

the thesis by showing that this research is important to the recent educational 

context seen both from methodological and educational perspectives. Because 

the research questions encompassed a wide area of knowledge, Chapter 2 
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discusses different relevant perspectives. However, the focus is on the main 

theme of the thesis, which is to explore the lived experience of being in the 

artistic activity, in the dance. The chapter starts with a general discussion on the 

importance of the arts, giving examples on how the dominating instrumental 

perspective on education place the arts in a position where they are seen as 

useful only if they can contribute enhancements of academic skills (Caterall, 

2009), innovative abilities (Wahlqvist, 2009), and creativity in business (Colby, 

Ehrlich and Sullivan, 2011). Without such clear evidence for the usefulness of 

artistic activities, the tendency is to reduce their presence in the curriculum 

(Lilliedahl in Lindgren, 2013) or to point out both the uselessness and the 

negative financial effects of the arts to the society (Fšlster, Kriechberg and 

SahlŽn, 2011). Discussing the role of art in education, Robinson (2011) 

concludes that the arts are low ranked. This mirrors negative culturally 

constructed views on the arts in western societies (Dissanayake, 2000). 

Extrinsic arguments for or against the arts in education are challenged by 

authors who claim that the arts are important in critical thinking (Nussbaum, 

2010), responsibilities of citizenship (Ravitch, 2010a), engagement in life 

(Robinson, 2009, 2011), enhancement of social inclusion (Sanderson, 2008), 

and architecting oneÕs life (Eisner, 2002). Humanistic arguments claiming that 

the arts develop intrinsic abilities in the human (Scruton, 2007) and claims that 

the arts enhance academic and other skills (AEP-Arts, 2014) have been 

questioned.  

 

Schwartz, Bransford and Sears (2004) highlight the problematic aspects of the 

idea that knowledge can be transferred from one domain to another. This view 

on knowledge tends to reduce the importance of forms of knowing that have an 
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authentic relation to the situation experienced (Schwartz, Bransford and Sears, 

2004). This put the focus on that knowing in practice, in specific situations 

(Billet, 2001; van Manen, 2007; Sennet, 2009; Lave, 2011) is an alternative way 

of knowing. Knowing as a process, learning from experience can expand 

theoretical knowledge. Biesta (2012) argues that education today should be 

based on an existential relation to the world. This relation is based on activities, 

to be in a situation. In the Swedish context, Dahlin (1993) points out the 

importance of an existential approach to education. This approach is opposed 

to the instrumental view and is focused on authenticity. This kind of 

understanding is process-based and appears in situations that suddenly open 

up new knowledge. Here, the questioning attitude is an important factor, and the 

ultimate end of education is the experience and exploration of oneself (Dahlin, 

1993). 

 

The discussion on different perspectives of knowing leads to a discussion on 

methods. Bruner (1990) mentions that human meaning is created in actions and 

is best expressed in narratives. Bruner (1990) thus argues that this kind of 

knowledge is of totally different nature compared to instrumental knowledge 

such as information or facts. Knowledge is created in the act of expressing it 

thus different forms of expression such as narratives, pictures, or dance are of 

interest in research. Methods that can capture experiences in specific situations 

and offer alternative ways of representing and interpreting them can be found 

within the qualitative research paradigm (Knowles and Cole, 2008). Arts-based 

research (ABR) methods have been useful in deepening experiences and have 

thus expanded the qualitative research context (Knowles and Cole, 2008). 

Many ABR studies have been conducted, and the positive contribution that the 
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activities in the arts have given to research has also been analysed from 

methodological perspectives (Leavy, 2009). ABR has developed mainly out of 

social research and has been used as effective tool to deepen the 

understanding and representation of educational, social, and healthcare issues 

(Knowles and Cole, 2008). Still in a recent overview of qualitative research 

(Denzin and Lincoln, 2011), ABR is not mentioned. This indicates that the arts 

are seen as useful in their instrumental value but not in their own rights. 

However, arguments have been raised against this idea. Baldaccino (2009) and 

Sullivan (2005) point out that ABR aimed at exploring the activities of the arts 

themselves would be the next step in the development of ABR. 

 

The following section reviews research on embodiment, dance, and education. I 

point out that recent research has re-evaluated the importance of meaningful 

body movement for the development of human consciousness. Dance is the 

most embodied art form where the expression is communicated through the 

movements of oneÕs body. Dance was regarded both by Aristotle and Plato as 

important in the educational process (Lazou, 2004). Dissanayake (2000) and 

Lynn Smith (2003) suggest that dance seen from a historical perspective has 

been central in earlier cultures and has been placed into existential dimensions. 

In modern western society and education, dance has been marginalized to high 

extent (Stinson, 1998; Leavy, 2009). This has led to few research done on 

dance generally and dance in education specifically (Cann, 2003). Faber and 

Bonbright (2004) conclude that the studies done are of low quality in terms of 

aims and method. The overview done by Winner, Goldstein and Vincent-Lancrin 

(2013) as well as the analysis of dance in education done by Bagely and 

Castro-Salazar (2012) shows that dance is the art that is far less researched. 
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However, the studies exploring the lived experience of dance in education give 

evidence that dance elicits experiences important to children and students. 

Basic experiences reported are feeling free, feeling authentic, being who I really 

am, and transformation (Bond and Stinson, 2000/2001). Frichtel (2012) 

summarizes the experience of dance in three words: freedom, transformation, 

and community. Bond and Stinson (2000/2001) point out that experiences in 

dance seem to be very different from normal life; the experiences are described 

by children as another place, another time, a spiritual/magic dimension. To find, 

reveal, and know oneself, as Miller (2010) concludes his research, seem to be 

at the core of experiences in dance. 

 

This chapter encompass different perspectives I found relevant for the thesis. 

The general discussion on the importance of the arts in education and the 

recent developments towards an understanding of the importance of deepening 

the experience and understanding of the artistic activity itself give the broad 

context to the thesis. The discussion on the arts-based methods shows the 

same trend as the general context: the move from searching for transfer effects 

of instrumental nature to a focus on how the arts themselves can develop 

experience and understanding of the human condition. Research on dance in 

education is reviewed. 

 

In Chapter 3, a theoretical framework is discussed. The chapter uses as its 

point of departure the short discussion of the historical context of Bildung. The 

main part of this section is a review of GadamerÕs position on Bildung. Gadamer 

(1993) rejects both a rationalistic as well as subjectivist perspective on 

education and expands the idealistic aesthetic position. He places knowledge 
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into a phenomenological context rooted in the encounter with the world and the 

possibility exploring the lived experience. Gadamer (1993) points out that 

knowledge is dialogical in nature and that meaning is created in an 

interpretative process where language is an important part of understanding. 

Education for Gadamer (2001) thus is rooted in oneÕs activities, and he argues 

that education is self-education. I see these ideas as most relevant in the 

current discussion on how to overcome arguments on educational beliefs based 

on rationalism and utility. 

 

In the following section, perspectives on the recent position on Bildung are 

discussed. Authors coming from different perspectives (Biesta, 2002; 

Masschelein and Ricken, 2003; Ruin, 2011) argue that we should leave the 

humanistic concept of Bildung behind. However, they also argue that it is 

possible to develop a new perspective on Bildung by focusing on the basic 

activity behind the concept, the interpretation of something factual, something 

experienced. Here, the arts are important because their activities both create 

and explore thus examining the process of interpretation (Eisner, 2002; 

Sjšholm, 2010). Kemp (2011) considers the ability to interpret situations in life 

as crucial in contemporary society. Wimmer (2003) claims that the ability to be 

in interpretative encounter with experiences in time is a way to expand the 

concept of Bildung. Wimmer (2003) and Kemp (2011) both see hermeneutic 

phenomenology as a way to develop the needed interpretative knowledge. A 

review of GadamerÕs philosophical discussion of the ontology of hermeneutic 

phenomenology (HP) closes this section. Gadamer (1993) gives the activity in 

the arts a prominent role in this discussion. 

 



! #%!

Chapter 4 discusses the ontological background of the methodological context 

in HP. This is followed by a description of considerations and practical steps 

taken to develop the research method: description of the method and 

procedures. A discussion on the validity and reliability of the research closes the 

chapter. 

 

The ontological basis of HP is expressed by Heidegger (2010), when he argues 

that to exist is based on the concept of to be in the world, to be in time. Modes 

or ways of being are the basic element of existence, and these are connected to 

ways of understanding being. Heidegger (2010) places the searching, the 

interpretative activity, and the questioning of being at the centre of being. A 

phenomenon is something that appears to us, and in this appearance, there is 

something that shows itself in the situation. The truth in this situation reveals 

itself in the interpretative process. Heidegger (2010) argues that the arts, 

especially poetry, have a specific potential of revealing truth. Gadamer (1993) 

develops these thoughts and rejects rationalist, subjectivist, and idealist 

concepts of truth. He argues that truth is to be found in the lived experience. In 

Truth and Method, Gadamer (1993) establishes the ontology of HP in the 

chapter The Ontology of the Work of Art and Its Hermeneutic Significance. He 

uses a description of drama as an example on how truth is revealed. Here, the 

close relation between the arts and the ontological underpinnings to HP is 

evident. A critique on GadamerÕs philosophical position is provided. 

 

In next section of Chapter 4, I review the process of developing the method. 

The research question is to explore the lived experiences of dance. This 

includes the second research question: How can a method be developed that 
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improve the studentÕs ability to express the experience in words? In reading 

about experience and how language can capture experience, I was inspired by 

Dewey, Merleau-Ponty and Vygotsky. In their work I identified important aspects 

on how to approach lived experience later used in the method. The method 

starts with asking the students to express the importance of dance using dance, 

picture, and poem. The oral interview that follows explores the experience of 

being in these artistic activities and whether the experience is important in life. 

Questions evaluating the process and the contribution of the poem and picture 

in understanding the experience constitute the second part of the interview. 

Procedures and ethical perspectives are described in detail. A reflection on the 

process and quality of the research highlights the importance of the relational 

aspects. 

 

In Chapter 5, the findings are presented in a form of collected statements, and 

important themes found in the analysis are identified. Following van ManenÕs 

(1990) ideas on the value of poetic interpretations the findings are also 

presented in two poems. The four main themes developed based on the 

question about the studentsÕ experiences doing the dance proves that they 

experience security, freedom, well-being, and completeness. Students claim 

that they develop as persons and get new perspectives on life. They experience 

strong feelings, and the findings establish that the experience of dance is 

dynamic and built on opposites. The findings substantiate that the main theme 

is the exploration of self. The answers to the question on the importance of the 

experience of dance to life show that dance creates a secure centre, Ôa homeÕ 

that makes the students feel secure in difficult situations in life. Dance makes 

them calm and less strained. They experience that they develop themselves 
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and solve problems and questions in real life. Dance strengthens their 

concentration, endurance, and motivation to do things in life. 

 

The students evaluate the process of the interview as positive. The method 

makes the experience much clearer and gives a deepened understanding of the 

experience. The use of different types of expression is experienced to enhance 

the ability to explore and express the experience. The process makes them 

better understand why dance is important and meaningful to them and why 

dance is important in a wider context. The evaluation confirms that the method 

was successful. Statements on what the different arts expressed show that their 

contribution to the understanding of the experience differs. The picture is 

argued to express feelings while the poem explain and clarify what is 

experienced.  

 

Examples on the individual process of creating understanding are included. 

These examples give another perspective on the findings other than the themes 

and show that the interpretations of the picture and the poem are important for 

the understanding of the experience. It is important that the students develop a 

context of experiences to relate to and use when exploring self. 

 

In the last part of Chapter 5, a dialogue between the findings and perspectives 

drawn from the context of Bildung is presented. I argue that this dialogue gives 

a widened understanding of the findings. It also reveals correspondences 

between the findings and GadamerÕs thoughts and creates a link to Chapters 3 

and 7. 
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In Chapter 6, a discussion of findings is presented in two parts: first, a 

discussion of findings related to the method and second, a discussion of 

findings related to the experience of dance. 

 

The method is close to the aim of van ManenÕs (2007) phenomenology of 

practice therefore I called it phenomenology of artistic practice. The findings 

show that the interpretations of the artwork is important and that the method 

makes it possible to not only express the experience in verbalised form but to 

also compare experiences from different artistic expressions thus creating a 

meaningful context around the experience. Through this comparative activity, 

the students establish a dialogue within themselves in which they identify 

important aspects relating to these experiences. This activity makes them 

aware of what happens to them in the process of interpretation. The 

phenomenology of artistic practice thus expands the possibilities to explore 

lived experience.  Students claim that doing the interview was meaningful for 

them on different levels; the interview helps them understand the importance of 

dance in their lives as well as in society. Thus, some students believe that it 

would be an important part of education to explore oneÕs relation to dance in the 

way the method affords. A discussion on the consideration that the students are 

in the phase of creating their own identity follows. MarciaÕs (1980) ideas on how 

identity is developed are related to the findings. The main question is how to 

arrive at informed judgements about oneÕs self; the findings indicate that the 

method was helpful in this respect. A definition of the process the students 

experienced: existential self-understanding in the interpretation of activity in the 

arts is provided. 
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A discussion of the nature of the knowledge developed using the method 

highlights that this kind of knowledge is developed using a process. It is argued 

that the process can be seen as an apprenticeship in the exploration of self. 

This process is discussed in relation to van ManenÕs (1990) definition of 

phenomenological research as a theory of the unique and BiestaÕs (2012) 

arguments that we live in an existential relation to life and that uniqueness is 

explored in situations when we act. In practice-based research, knowledge is 

embedded in actions, and an interruption of the normal ways of being is needed 

to become aware of experiences connected to the action (KŸpers, 2011). The 

method includes moments of interruptions of normal ways of being. The artistic 

tasks are challenging; instantly interpreting the artwork and the own experience 

is clearly challenging. I experienced this process in which the students 

developed understanding as discontinuous and that understanding came 

suddenly. Therefore, I describe the nature of the method developing the ideas 

that an HP process can be described as a circle (Gadamer, 1993) or spiral 

(Ricoeur, 1998). I argue that this image does not capture the whole process and 

present an alternative description. I did this because I want to put attention to 

the dialogical nature of the method where the questions are caused by 

interruptions. The contribution of the different arts to this process is discussed.  

 

A discussion on the findings that confirm and expand the results from earlier 

research proposing that students in dance explore and transform themselves 

opens the second part of Chapter 6. The findings provide evidence that the 

experiences of dance are very positive for the students and to their lives; this is 

substantiated by the experiences of well-being, freedom, security, happiness, 

and hope. The reported problems in school concerning low self-esteem and 
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mental problems as well as the existential dilemma of the individual in relation 

to the current society are discussed in relation to the findings. Bauman (2006) 

argues that the recent challenge for the individual is to seek security and 

freedom. It is discussed how the experiences in dance establish security and 

freedom. The findings show that students experienced that they changed by 

being in the dance and that motivation and concentration are strengthened. 

Earlier research has shown that this is the case, and the thesis adds to it by 

drawing on examples from individual students. The nature of these experiences, 

which comprise a very dynamic state of mind that is different from everyday life, 

is discussed, as well as, the difference between experiences of physical 

movement and dance. The last part of Chapter 6 discusses findings from the 

contemporary educational perspectives. BiestaÕs (2012) argument that 

education is a meaningful process that rests on interpretation of specific 

situations in life is related to the findings. 

 

Chapter 7 opens with a theoretical reflection consisting of a new reading of the 

relation between art and education using GadamerÕs concept of Bildung. My 

argument is that a revised reading of the basic activities in GadamerÕs concept 

of Bildung can widen the understanding of the findings. Truth is found in the 

experience of art (Gadamer, 1993). It is not outside the human, and it is not 

purely subjective. Bildung has been seen as a transformation of self through 

encounter with the world, with Ôthe otherÕ. It has been seen as a travel out into 

the world where all encounters give something new. On the basis of the 

findings, I argue that another view of Bildung is as appropriate as the traditional. 

The students who participated in the thesis said that their main aim is to come 






































































































































































































































































































































































































































































































































